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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can identify the main message or lesson of a story using key details from the text. (RL.3.1) 

I can use literary terms to describe parts of a story or poem (e.g., chapter, scene, stanza). (RL.3.5) 

I can describe the characters in a story (traits, motivations, feelings). (RL.3.3) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the setting, characters, and events of Chapter 6 of Peter Pan.  

• I can name characteristics of characters introduced in Chapter 6.  

• I can identify key details in Chapter 6 that capture my imagination. 

• 5Ws recording form (for Chapter 6) 
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Agenda Teaching Notes 

1. Opening 

A. Unpacking the Learning Targets (5 minutes) 

2. Work Time 

A. Read-aloud: Introducing Chapter 6 (10 

minutes) 

B. Independent Reading: Where, When, Who, 

What and Words of Chapter 6 (25 minutes) 

C. Revisiting the Character Wall (15 minutes) 

3. Closing and Assessment 

A. Updating Where/When/Who/What Anchor 

Chart (5 minutes) 

4. Homework 

A. Lesson 4 Homework 

• As with earlier chapters, some students may need more support than their reading partner can provide. 

Consider the following:  

- Pull several partnerships together for guided support during the independent reading.  

- Devote an instructional aide or another adult’s time to supporting students as they read the chapters 

aloud. This gives students guidance with both decoding and comprehension. 

- After students have made their first attempt on their own, find another time in the day to review sticking 

points they had to support their comprehension.  

- Utilize audio recordings to provide students with more exposure to the text. 

- Use guiding reading time to supplement the work and targets of the module. 

• This lesson follows a similar pattern used within Lessons 6-8: read-aloud, independent reading, documenting 

thinking on the 5Ws recording form. 

• Important new characters are introduced in this chapter. The lesson work will attempt to help students learn 

about these characters and build an early understanding of the interplay between the three groups: the lost 

boys, the pirates, and the Indians. 

• In Lesson 1, it was mentioned about the need for a classroom word wall to display character trait words for the 

four main characters: Peter, Wendy, Tinker Bell, and Captain Hook. Additionally, a fifth category could be for 

the pirates and lost boys. Termed “Character Wall” it was introduced in Lesson 5. Students have their own 

personal copy of the word wall (Character Chart) that they are using to record the same information as the 

Character Wall. Students’ Character Charts can be used by students as they write for various reasons during 

the module, especially in Unit 3. 

• Text-dependent questions are not part of the lesson work for all of the chapters of Classic Starts edition of 

Peter Pan. However, sets of text-dependent questions are available for the chapters as a supplemental 

material. These could be used at the discretion of the teacher. 
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Lesson Vocabulary Materials 

lost boys, pirates, Indians 

 

As well as various words and phrases 

on Chapter 6 Word Buddy 

• Students’ Peter Pan journals/notebooks  

• Classic Starts edition of Peter Pan (book; one per student and one for teacher use) 

• Students’ Chapter Reading Task Cards (from lesson 2) 

• 5Ws recording form (one per student; new sheet for chapter 6 work) 

• Sticky notes (optional for Work Time C) 

• Word Buddy for Chapter 6 (one per student) 

• Learning about New Characters in Chapter 6 anchor chart (for display and recording) 

• 4” x 6” index cards 

• Students’ Character Charts (begun in Lesson 5) 

• Where/When/Who/What anchor chart (used since lesson 2) 

• Where/When/Who/What: Sample for Chapter 10 (for teacher reference) 

• Lesson 10 Homework (one per student) 

Supplemental Materials 

• Chapter 6 Text-Dependent Questions (for optional use) 

• Chapter 6 Text-Dependent Questions (with sentence starters) 

• Chapter 6 Text-Dependent Questions (answers, for teacher reference) 
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Opening Meeting Students’ Needs 

A. Unpacking the Learning Targets (5 minutes) 

• Read each of the learning targets aloud. After each one, ask the class to identify the key ideas in the target.  

• For the second target, ask students what they can tell about chapter 6 based on the wording in the target. Students should be 

able to state that new characters will be introduced in this chapter. 

• Using total participation techniques, 

such as cold calling or equity sticks, 

encourages a wider range of voices 

in whole-class shares. 
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Work Time Meeting Students’ Needs 

A. Read-aloud: Introducing Chapter 6 (10 minutes) 

• Ask students to open their Peter Pan books to Chapter 6, page 41. Invite them to follow along as you read aloud. The purpose 

of this read-aloud is student engagement and modeling of fluency, and therefore there should be no pauses for discussion, 

explanation, or questioning. 

 

B. Independent Reading: Where, When, Who, What and Words of Chapter 6 (25 minutes)   

• Distribute a fresh copy of the 5Ws recording form to students.  

• Direct students to have out their Chapter Reading Task Card (from Lesson 2) to provide a focus for their reading of 

Chapter 6. Remind students about how the structure of reading partners works.  

– Their reading partner will be someone next to them to support their reading.  

– They will not read the text aloud with their partner, but their partner is available to help them if they get stuck on a word 

or if a part is confusing to them.  

– Their partner will also be their discussion buddy at the end of the reading time.  

• Remind students they will be recording unfamiliar words as they read in the upper portion of the 5Ws recording form. 

Additionally, students will be tracking the characters, setting, and key events for the chapter on the Where/When/Who/ 

What part of the recording form. Tell students they may use sticky notes if they would like to keep track of the setting, 

characters, and events as they read. Make sure they know to not be recording them on the recording form until they work 

with their partner.  

• Give students 15 minutes to reread the chapter.  

• As students read, circulate and provide guidance and support as needed. Students may need reminders about partner 

reading norms (e.g., not reading aloud to each other), and struggling readers may need an adult to read portions of the text 

aloud to them. Encourage students who might struggle to follow events in a longer text to use sticky notes to track the gist as 

they read. 

• If students finish early, they may reread the chapter or portions of it or they may continue reading in their independent 

reading for this unit. Students could also identify an excerpt from within the current chapter to use for fluency practice.  

• While students read Chapter 3, 

there are two possible ways to 

support them: 

a. Invite students to read aloud an 

excerpt from wherever they are 

in the text. This will allow you to 

assess and coach them in their 

fluency.  

b. Ask students: “What is 

happening in the chapter so far? 

Where is this taking place? Who 

are the main characters, and 

what are they doing?” This will 

allow you to see how students 

are progressing with the 

learning target. 
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Work Time (continued) Meeting Students’ Needs 

• After 15 minutes of independent reading, invite students to pair up with their reading partner and discuss their ideas about 

the where, when, who, and what of Chapter 6 (step 1 of the partner work). As they discuss the aspects of the chapter, they 

should complete their Where/When/Who/What recording forms. Students should be prepared to help fill in the class 

anchor chart. Students should complete step 2 of the partner work as well. When they’re ready for that step, they can come 

get a copy of the Word Buddy for chapter 6. 

 

C. Revisiting the Character Wall (15 minutes) 

• Gather students together as a group with their Peter Pan texts and their Character Charts (begun in and used since 

Lesson 5). New characters were introduced in Chapter 6. Ask students turn-and-talk:  “What new characters were we 

introduced to in Chapter 6?” Cold call on a few students to share the names. If students respond with “the lost boys” or “the 

pirates” then encourage them to name the characters by name.  

• Display the Learning about New Characters in Chapter 6 anchor chart. Ask students if anything was revealed about 

any of these characters. Chapter 6 provides a little bit of specific information about most of the new characters and some of it 

translates into character traits. Ask students to look in their books for the page where this information begins to be shared - 

starting on page 43 (first full paragraph) through to the top of page 36.  

• Read aloud paragraph by paragraph, beginning on page 43 and starting with the first full paragraph, “Leading the group is 

Tootles.” Read one paragraph at a time with students following along in their book. Pause at the end of each paragraph to 

ask: “Did we meet anyone? What do we find out about them?” Record students’ contributions in all four columns on the 

anchor chart. For the column marked “Group” use abbreviations: LB for lost boys, P for pirates, and I for Indians. Use the 

New Characters in Chapter 6 (Answers for Teacher Reference) to assure completeness and accuracy. 

• When the rereading of the chapter is complete, review the character traits in the last column. Have students record these on 

their Character Charts. These were begun in Lesson 5 and have been used a few times since then. While students are 

recording the trait words on their Character Charts, write each word on 4” x 6” index cards and add to the Character 

Wall. 
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Closing and Assessment Meeting Students’ Needs 

A. Updating Where/When/Who/What Anchor Chart (5 minutes) 

• Invite students back to the whole group area. Direct their attention to the Where/When/Who/What anchor chart. Ask 

students to share with the whole class their ideas for the important characters, events, and settings for this chapter. 

• Tell students that in the next lesson, they will get to choose one character (except Peter) they want to focus on in more detail. 

• Try to rehearse with some 

struggling learners or ELLs an idea 

that they can contribute to the 

anchor chart (to increase 

interactions for these students). 

 

 

Homework Meeting Students’ Needs 

• Read aloud your favorite part or page from Chapter 6 to someone at home or on your own in front of a mirror. Share why 

you chose the excerpt you selected. Reading aloud is how to practice your fluency. As you read aloud, pay attention to the 

following: accuracy, phrasing, rate, punctuation, and expression. 

• Choose 1 detail from chapter 6 that caught your attention. Explain how the detail captured your imagination as a reader.  
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Chapter Reading Task Card 
 

15 minutes: Read the chapter. 

As you read the chapter: 

1. Keep track of the words you wonder about by recording them in the 

chart at the bottom of the recording form. 
 

2. Make sure you are thinking about… 

 Where: What is the setting? 

 When: When does the action take place? 

 Who: Who are the active characters? 

 What: What is/are the important event(s) of the chapter? 
 

 

Keep this in mind as you read today because after you read, you will discuss all 
of this with your partner. 

 

10 minutes: Work with your partner. 

After you finish reading: 

1. Work with your partner and discuss your ideas about the characters, 

setting, and events of the chapter. As you work, complete the 

Where/When/Who/What part of the recording form. You do not need 

to write full sentences. Be prepared to help fill in the class anchor 

chart. 
 

2. Review the words you collected on your recording form. Compare them 

with your partner’s. Use your Word Buddy document for the chapter to 

clarify the meaning of the words. 
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Chapter 6 Word Buddy 

 

1. rumble: page 41 

Sentence in the story Meaning of the bold word or phrase 

With his return, however, the whole place 

started to rumble as if a train were coming. 

“rumble” here means get loud; be abuzz 

With his return, however, the whole place started to get loud as if a train were coming. 

 

2. varies: page 42 

Sentence in the story Meaning of the bold word or phrase 

The first to come are the lost boys. The number 

of lost boys varies. 

“varies” means changes 

The first to come are the lost boys. The number of lost boys changes. 

 

3. daggers: page 43 

Sentence in the story Meaning of the bold word or phrase 

They wear bearskins and carry daggers. “dagger” means a short sword or long knife 

They wear bearskins and carry short swords. 

 

4. inevitably: page 43 

Sentence in the story Meaning of the bold word or phrase 

When he returns, he inevitably finds the boys 

putting on bandages after a brilliant and bloody 

fight. 

“inevitably” means certainly or can’t be avoided 

When he returns, he certainly finds the boys putting on bandages after a brilliant and bloody 

fight. 
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Chapter 6 Word Buddy 

 

5. bitter: page 43 

Sentence in the story Meaning of the bold word or phrase 

He could be bitter about it, but Tootles is the 

sweetest and humblest lost boy. 

“bitter” means angry or resentful 

He could be angry about it, but Tootles is the sweetest and humblest lost boy. 

 

6. humblest: page 43 

Sentence in the story Meaning of the bold word or phrase 

He could be bitter about it, but Tootles is the 

sweetest and humblest lost boy. 

“humblest” means not full of himself; not 

boastful 

He could be bitter about it, but Tootles is the sweetest and unboastful lost boy. 

 

7. arrogant: page 43 

Sentence in the story Meaning of the bold word or phrase 

Slightly is also the most arrogant lost boy; he 

sticks up his nose at everyone so much that 

sometimes you can see right up inside. 

“arrogant” means behaving as if you’re better 

than everyone else 

Slightly is also the lost boy who behaves as if he’s better than everyone else; he sticks up 

his nose at everyone so much that sometimes you can see right up inside. 

 

8. accustomed: page 43 

Sentence in the story Meaning of the bold word or phrase 

He is always getting into trouble, and he had 

grown accustomed to taking the blame even 

for things he didn’t do. 

“accustomed to” means used to 

He is always getting into trouble, and he had grown accustomed to taking the blame even for 

things he didn’t do. 
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Chapter 6 Word Buddy 

 

9. ragged: page 44 

Sentence in the story Meaning of the bold word or phrase 

Leading their ragged group is the handsome 

Italian pirate Cecco, who carved his name in 

blood on the back of the warden of the prison 

from which he had escaped. 

“ragged” here means rough-looking 

Leading their rough-looking group is the handsome Italian pirate Cecco, who carved his name 

in blood on the back of the warden of the prison from which he had escaped. 

 

10. warden: page 44 

Sentence in the story Meaning of the bold word or phrase 

Leading their ragged group is the handsome 

Italian pirate Cecco, who carved his name in 

blood on the back of the warden of the prison 

from which he had escaped. 

“warden” means person in charge of a prison 

Leading their ragged group is the handsome Italian pirate Cecco, who carved his name in blood on 

the back of the person in charge of the prison from which he had escaped. 

 

11. framing: page 45 

Sentence in the story Meaning of the bold word or phrase 

His hair is styled in long, shiny black curls, 

framing a sternly handsome face. 

“framing” means surrounding 

His hair is styled in long, shiny black curls, surrounding a sternly handsome face. 

 

12. sternly: page 45 

Sentence in the story Meaning of the bold word or phrase 

His hair is styled in long, shiny black curls, 

framing a sternly handsome face. 

“sternly” means grimly or harshly 

His hair is styled in long, shiny black curls, framing a grimly handsome face. 
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Chapter 6 Word Buddy 

 

13. plunging: page 45 

Sentence in the story Meaning of the bold word or phrase 

His eyes are deep and black and dead – unless 

he is plunging his hook into someone, in 

which case his eyes sparkle a bright and happy 

red. 

“plunging” means sinking or thrusting 

His eyes are deep and black and dead – unless he is sinking his hook into someone, in which case 

his eyes sparkle a bright and happy red. 

 

14. sinister: page 44 

Sentence in the story Meaning of the bold word or phrase 

He speaks beautifully and softly – even when he 

is swearing – and is never more sinister than 

when he is being polite. 

“sinister” means dangerous or threatening; 

menacing 

He speaks beautifully and softly – even when he is swearing – and is never more dangerous than 

when he is being polite. 

 

15. clearing: page 47 

Sentence in the story Meaning of the bold word or phrase 

The pirates soon arrived in a clearing where 

the lost boys had just been. 

“clearing” means an open area of land inside a 

forest 

The pirates soon arrived in an open area of land in the forest where the lost boys had just 

been. 

 

16. stopped short: page 49 

Sentence in the story Meaning of the bold word or phrase 

It was the sound of ticking! Hook stopped 

short, shuddering. 

“stopped short” means suddenly stopped 

It was the sound of ticking! Hook suddenly stopped, shuddering. 
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Chapter 6 Word Buddy 

 

17. shuddering: page 49 

Sentence in the story Meaning of the bold word or phrase 

It was the sound of ticking! Hook stopped short, 

shuddering. 

“shuddering” means trembling or shaking; 

quivering 

It was the sound of ticking! Hook stopped short, trembling. 
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 Where / When / Who / What 

Sample for Chapter 6 

 

Where and When does this 

chapter take place? 

Who are the active characters 

in this chapter? 

What are the most important 

events in this chapter? 

Neverland  

 

The day Peter returned from his 

journey to the Darlings’ house 

The lost boys 

 Tootles 

 Nibs 

 Slightly 

 Curly 

 The twins 

 

The pirates  

 Cecco, the Italian pirate  

 Bill Jukes 

 Cookson 

 Starkey 

 Noodler 

 Smee, the Irish pirate 

 

Captain Hook (James Hook) 

 

The Indians 

 

Tiger Lily (the Indian princess) 

 

The crocodile 

 

Peter arrives back to Neverland 

(after being blown off course by 

the cannon fire). 

 

The lost boys set out to look for 

Peter. 

 

The pirates look for the lost 

boys.  

 

The Indians look for the pirates. 

 

The wild animals look for the 

Indians. 

 

The lost boys escape down their 

hollow trees to their 

underground cave. 

 

The pirates are still searching 

for the lost boys. 

 

Hook talks with Smee about his 

hatred for Peter Pan, since it 

was Peter who cut off his arm 

and fed it to the crocodile. 

 

Hook and Smee discover the 

location of the lost boys’ cave. 
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Learning about New Characters in Chapter 6 

 

Character Group Information about the character Character Trait 
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Learning about New Characters in Chapter 6 

(Answers for Teacher Reference) 
 

Character Group Information about the character Character Trait 

Tootles LB Has bad luck; doesn’t get upset humble, sweet 

Nibs LB Best dressed  

Slightly LB Carves whistles out of wood, dances arrogant 

Curly LB Gets into trouble, takes blame for things 
he doesn’t do 

trouble-maker 

Cecco P Italian, handsome ruthless 

Bill Jukes P Giant; has tattoos greedy 

Starkey P Called “Gentleman Starkey”, apologizes 
before stabbing anyone 

polite 

Smee P Irish pirate  

James Hook P Captain of the pirates, most feared 
pirate, long black curly hair, handsome, 
black eyes, good storyteller, swears 

courageous, sinister 

Tiger Lily I Indian princess, beautiful, feared ruthless 
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Lesson 10 Homework 

 

Name: 

Date: 

 

Read aloud your favorite part or page from Chapter 6 to someone at home or on your 

own in front of a mirror. Share why you chose the excerpt you selected. Reading aloud 

is how you practice your fluency. As you read aloud, pay attention to the following: 

accuracy, phrasing, rate, punctuation, and expression. 
 

 

Reminder: Details that capture a reader’s imagination are those that bring the 

story to life. They often contain vivid and precise language that help the reader feel 

like they’re a part of the story. Such details catch your attention and draw you in. 

 

Choose 1 detail from Chapter 6 that caught your attention. Explain how the detail 

captured your imagination as a reader. 
 

 

Detail from page ____ 

 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

 

How (or why) did this detail capture imagination as a reader? 

 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 
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 Chapter 6 Text-Dependent Questions  

 

Name: 

Date: 

 

Directions:  

1. Read the questions carefully. 

2. Read the text and as you read, look for evidence that can be used to answer the questions.  

3. Write the answer in a complete sentence and use specific evidence from the text to support 
your thinking. 

 

1. How is Neverland different when Peter is away? Use evidence from the text to 

support your thinking. 
 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

 

2. When the pirates get too close to the lost boys, what do they do? Use evidence from 

the text to support your thinking. 
 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 
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Chapter 6 Text-Dependent Questions 

(with sentence starters) 

 

Name: 

Date: 

 

Directions: Read the questions. Then reread Chapter 6. As you read, be looking for 

evidence that can be used to answer the text-dependent questions. 

 

1. How was Neverland different when Peter was away? Use evidence from the text to 

support your thinking. 

 

 

Three things that happened Peter was away from Neverland were: 

 ____________________________________________ 

 ____________________________________________ 

 ____________________________________________ 

 

 

2. When the pirates get too close to the lost boys, what do they do? Use evidence from 

the text to support your thinking. 

 

 

When the pirates got too close to the lost boys, they ______________ 

__________________________________________________ 

__________________________________________________ 
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Chapter 6 Text-Dependent Questions 

 (Answers for Teacher Reference) 

 

 

1. How was Neverland different when Peter was away? Use evidence from the text to 

support your thinking. 
 

According to the text, when Peter was gone from Neverland, the island slowed, the 
fairies slept late, and the animals nursed their babies. The pirates, lost boys, and 
Indians stopped fighting and just called each other names. 
 
 

2. When the pirates get too close to the lost boys, what do they do? Use evidence from 

the text to support your thinking. 

When the pirates got too close to the lost boys, they escaped to their underground 

cave. They went down hollow trees to get to the cave. 

 

 


